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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Botley C of E Primary School

	Number of pupils in school 
	374

	Proportion (%) of pupil premium eligible pupils
	12%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2022-2025

	Date this statement was published
	September 2023

	Date on which it will be reviewed
	July 2024

	Statement authorised by
	Joe Cooil

	Pupil premium lead
	Rebecca Shuttle

	Governor / Trustee lead
	Sam Churcher


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£77205

	Recovery premium funding allocation this academic year
	0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£77205


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	We have high expectations of all of the children at our school, irrespective of their background, and want them to make good progress, attain well and be provided with a range of opportunities whilst at the school. Disadvantaged children and those in receipt of Pupil Premium will face additional challenges and the focus of our pupil premium strategy is to support all children to achieve highly and overcome the barriers to learning which they may face. We want to ensure that all children, including those that are disadvantaged, are successful learners who attend school regularly, enjoy their learning and progress in their knowledge, understanding and skills.

We will ensure that the needs of all vulnerable children, such as those considered a carer and those who have a social worker, are considered and that the funding received through the Pupil Premium supports the outcomes of all of these children regardless of whether they are considered disadvantaged or not.

Quality first teaching is at the heart of our approach and this is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. We will ensure we have teachers and support staff that are confidently understanding and implementing the best pedagogical approaches and demonstrating best practice. We have an increasing number of vulnerable pupils and children eligible for additional Pupil Premium. 38 children were in receipt of PP funding prior to April 2022, including Service Premium, (9.7%), however, in April 2022, this increased to 58 children (14.9%). Numbers of PP children with SEN has also increased over the recent years. The use of pre-teaching will be embedded to help enable pupils to better understand and develop their use of vocabulary across a range of subjects. Improved use and understanding will be evidenced through a range of measures including conferencing and work in books. To help develop knowledge retention, low stakes quizzes and regular small group intervention will be put into place.

We will endeavour to provide a rich and stimulating enrichment programme that disadvantaged children can access. This will help to develop their cultural capital and to make them feel more include in school life. 

We have a whole school culture in which all staff take responsibility for disadvantaged pupils’ outcomes and that the expectations of what they can achieve are high.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments and observations show that there is an attainment gap between disadvantaged and non-disadvantaged pupils identifying the need to close learning gaps rapidly. In 2021-2022, SATs results show that disadvantaged children scored 82%, 64% and 64% in reading, SPaG and maths respectively. Non-disadvantaged children scored 84%, 84% and 82% in reading, SPaG and maths respectively.

	2
	Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. These are evident from Early Years through to Year 6 and in general, are more prevalent among our disadvantaged pupils than their peers. 

	3
	Assessments and pupil conferencing suggest that disadvantaged learners have more limited opportunities than their peers including in accessing enriching activities in and out of school. 

	4
	Assessments, observations and discussions with pupils suggest that there is a challenge in long term memory for retrieval in future learning.

	5
	Our assessments (including wellbeing survey), observations and discussions with pupils and families have identified social and emotional issues for many pupils including anxiety and difficulties coming into school. These challenges particularly affect disadvantaged pupils and there is a negative impact on attainment of these pupils. There are a higher number of families in contact with family support worker and referrals to ELSA.

	6
	Attendance data shows that last year overall attendance for disadvantaged children is only slightly lower than non-disadvantaged children (94% and 95.7% respectively and that is was in line with national attendance for the academic year 2022-2023 (94%). However, within our school context there is a large gap of persistent absenteeism (<90%) between disadvantaged and non-disadvantaged (18.9% and 7.3% respectively). We therefore need to focus on ensuring that less disadvantaged children have attendance that places then into this category as this has been shown through research to impact negatively on outcomes.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved attainment of disadvantaged pupils at the end of key assessment points (EYFS, KS1 and KS2)
	Assessment shows that the gap closes between disadvantaged and non- disadvantaged at key assessment points (EYFS, KS1 and KS2)


	Improved oral language skills and vocabulary among disadvantaged pupils
	Assessments such as British picture vocabulary test and observations show significantly improved oral language among disadvantaged pupils. Observations//reports show that a greater number of children actively participate in lessons. Evidence in books show vocab that has been taught is being used in writing. Students report that pre-teaching enables them to access the teaching and learning more effectively. 

	Disadvantaged children are accessing more enrichment activities including after school clubs and feel more included in school life. They are exposed to wider life experiences that provide them with knowledge of the wider world. 
	Data will show more disadvantaged pupils are attending in school clubs and report enjoying the clubs and increased numbers show they want to attend these clubs.
Numbers engaging increase by at least 10%


	Disadvantaged children demonstrate higher retention of knowledge 
	Teachers report that higher numbers of disadvantaged pupils can retrieve more historical learning. Pupils and teachers report that children can talk articulately about their previous learning and apply to new knowledge. This is supported by higher attainment outcomes and evidence from book looks and classroom observations.

	To achieve and sustain improved wellbeing for all pupils, including those who are disadvantaged. Pupils view school as a safe space and they are more confident and happy coming into school. 
	Lower percentage of the disadvantaged cohort are being referred to FSW and ELSA. Attendance for those who have historically struggled with coming into school has improved. Wellbeing surveys show that disadvantaged children enjoy school and fell happy coming in.

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	The percentage of all pupils who are persistently absent being below 6% and the figure among disadvantaged pupils being no more than 4% lower than their peers (10% overall).













Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £30,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Training for all staff to develop best practice in working with Disadvantaged children. Training delivered twice over the year by HCC with a focus on developing oral language and vocabulary teaching. Ongoing training will be delivered internally during staff development sessions and pupil progress meetings
	EEF evidence brief
Professional development guidance
Research shows that ongoing regular CPD, focused on a core aspect of teaching and learning, where teachers are required to define goals and actions and to reflect on impact is likely to lead to improved practice in classrooms.

https://educationendowmentfoundation.org.uk/education-evidence

Effective Professional Development | EEF (educationendowmentfoundation.org.uk)
 


	1, 2, 4

	Introduce and embed the explicit teaching of tier 2 vocabulary across the curriculum. 
	There is considerable evidence to suggest that disadvantaged pupils often arrive at school with fewer words in their vocabulary and this gap impacts significantly on reading and wider access to the curriculum. The focus on teaching tier 2 words has been shown to have impact on this gap.

Isabelle Beck- Bringing words to life 
https://www.bringingwords.org/

Alex Quigley- mind the vocabulary gap
https://www.theconfidentteacher.com/category/closing-the-gap/

Microsoft Word - The Thirty Million Word Gap - A Summary (wvearlychildhood.org)

	1, 2, 

	To further develop the use of low stakes quizzes to aid memory retention. (Times Table Rock stars)
	Research has shown that pupils need to encounter learning repeatedly for it to be transferred into long term memory. Retrieval practise and low stakes quizzing is shown to effective in this process.

	1, 4

	Planning and skill development packages used to support pupils in talking about their thinking. This will therefore develop oral language skills (Let’s Think) ICT in order to deliver these programmes in most effective way.
	Kings college website

Sutton trust- oral language learning
Collaborative learning- Lets think 
	1, 2, 4

	Introduce and embed oracy structures into core teaching and make this explicit and part of regular planning. s
(Think, pair share, abc questions, talk stems
	Oracy framework
Sutton trust 
Dialogic talk
EEF teaching and learning toolkit- oral language interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

School_Planning_Guide_2022-23.pdf (d2tic4wvo1iusb.cloudfront.net)

	1, 2

	Using the Stars assessment system to more accurately track the progress of disadvantaged children and react to their need based on diagnostic outcomes.
	EEF- diagnostic assessment 

EEF-Gathering-and-Interpreting-Data-Summary.pdf (d2tic4wvo1iusb.cloudfront.net)
	1, 2, 4

	Extra HLTA in school to free up additional teacher time to undertake work with disadvantaged children in small groups and one-to-one.
	EEF teaching and learning toolkit highlights importance of small group and 1-1 tuition. This is likely to have more impact when led by the teacher who knows the children best. The work is more likely to transfer back into classroom practice. 
This also provides opportunity for further diagnostic assessment of pupil needs
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit



	1,2 4

	· PEEP training for staff in order to:
Increase parental knowledge and confidence in how to support their child's learning and play in day-to-day life

Support children’s personal, social and emotional development, communication and language, early literacy and maths, and health and physical development

	
Independent research bases show that PEEP has been shown to reach hard to reach families, helps children develop good foundations for language, literacy and strong self-esteem
https://www.peeple.org.uk/peep-evidence-base


EEF learning together study shows that PEEP had a positive impact on early literacy.

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/peep-learning-together-programme

	1,2,3,5 6



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £ 25,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Language links intervention used to develop oracy and language skills for identified pupils
	A great deal of research has shown that oracy practice and intervention has a positive impact on children’s outcomes

https://oracy.inparliament.uk/why-oracy-matters

https://praxis-teacher-research.org/oracy-literacy-outcomes/


	1, 2

	Use additional Learning Support Assistant time to pre-teach Maths vocabulary and literacy text features to disadvantaged children, leading to greater engagement in lessons
	EEF teaching and learning toolkit highlights importance of pre-teaching to confidence levels and to overall outcomes.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit

https://www.babcockldp.co.uk/babcock_l_d_p/Mathematics/Research/Supporting-children-to-actively-participate.pdf

	1, 2

	Through the funding of additional teacher release time, give all disadvantaged pupils a 1:1 writing conference fortnightly to work on and develop focus skills
	

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2


	1, 2, 4

	Additional EP time to support the construction of the most effective programmes to enable progress within the curriculum.
	Using expertise in areas for best interventions

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

	1,2,4,5

	Additional tutoring and support for children in advance of key assessment points e.g. KS2 and KS1 SATs.
	EEF shows small group targeted tutoring and intervention has positive impact on outcomes and progress.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-tool

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time


	1,2,4

	Targeted intervention groups for children who are at risk of not meeting ARE
	EEF shows small group targeted tutoring and intervention has positive impact on outcomes and progress.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-tool

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time

	1, 2, 4

	Use of online tutoring programme to support disadvantaged pupils
	EEF shows small group targeted tutoring and intervention has positive impact on outcomes and progress.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-tool

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
[bookmark: _GoBack]
	1,2,4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 22205
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Continue to shape extra-curricular programmes that children are interested in and support to attend. (including clubs, extended schools, school trips, residential, cooking, SGO clubs, swimming, lunchtime activities and gardening).
	https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance_iPDF.pdf

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

	3,5


	Use of Pastoral Support Worker to deliver additional wellbeing groups with a clear, measurable target which children can build on in class (including use of ELSA support).
	https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/370686/HT_briefing_layoutvFINALvii.pdf


	5, 6

	To build self-regulation through the use of structured, evidence based interventions: Zones of Regulation, Talk About, No Outsiders.
	https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/370686/HT_briefing_layoutvFINALvii.pdf


	3,5

	Investment in library books to peak interest of Disadvantaged children an open up for sessions for these children.
	https://d2tic4wvo1iusb.cloudfront.net/documents/support-for-schools/school-improvement-planning/Selecting_interventions_tool.pdf?v=1631171996


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

	3,5

	Employment of a Pastoral Support Worker to support parents with challenges that they face and in their interactions with school.
	
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement

	3, 5, 6

	Use of pastoral support worker to support in improvement of attendance
	https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1635355222

	5, 6

	Investment in gardening resources to support social, emotional and behavioural needs
	The EEF guidance report on Improving Social and Emotional Learning in Primary Schools includes 5 core competencies to be taught explicitly. •
The EEF guidance report on Improving Behaviour in Schools includes 6 recommendations to support evidence-informed decisions about behaviour strategies. • The EEF Toolkit
	3,5

	Author visit planned to the school to motivate and inspire reading to help with oracy and vocabulary
	EEF shows that extra-curricular activities can increase engagement in learning
EEF toolkit- arts participation
	1,2,3,5

	PEEP sessions for KS1 and EYFS to target hard to reach families and support in development of early literacy
	
Independent research bases show that PEEP has been shown to reach hard to reach families, helps children develop good foundations for language, literacy and strong self-esteem
https://www.peeple.org.uk/peep-evidence-base


EEF learning together study shows that PEEP had a positive impact on early literacy.

https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/peep-learning-together-programme

	1, 2, 3, 5 6



Total budgeted cost: £ 77,205
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2022 to 2023 academic year. 
	KS2 academic outcomes for 2023 were as follows:
	
	Reading
	Writing
	Maths
	Combined

	School (PP)
	83%
	83%
	92%
	83%

	School (Non PP)
	92%
	87%
	90%
	83%

	National 
	73%
	71%
	73%
	59%


The table above shows that for the academic year 2022-2023, PP children in Botley School outperformed children nationally in all areas. APP data shows that PP children in Botley performed significantly better than the local authority who achieved a combined score of 39%
Within the school, while reading and writing showed non-PP children had a higher attainment, PP children had a higher attainment in maths. Combined scores were the same. This shows there has been a closing of the attainment gap within school. Last academic year, school data showed a combined score of 45% (APP data) so there has been a significant increase in children meeting end of KS2 expectations this year. When comparing the data to Pre-pandemic (2019), data shows that 20% disadvantaged children met End of KS2 expectations for reading, writing and maths showing that measures put in place to support disadvantaged children ae having a positive impact.
Attendance of PP compared to non-PP children was 94 % and 95.9% respectively. FSM nationally was 88.6%. National attendance for the academic year was 94% showing that our PP children are in line with national.
Within school, persistent absenteeism for non-disadvantaged children was 7.3% whilst disadvantaged persistent absenteeism was 18.9%. This demonstrates an area of focus for the academic year 2023-2024 and so areas of priority have been adjusted accordingly. 
Through discussions and observations, emotional wellbeing continues to be an issue within the school. Feedback from those that undertook the additional gardening and swimming was very positive and so this will continue into the next academic year. There has been an increase in money allocation towards gardening due to the positive impact it has shown so far and the further potential benefits moving forward. The ELSA and family support worker have continued to have more contact from families seeking support. 33% of disadvantaged children received regular ELSA support. These numbers will increase to 45% next academic year.
We have reviewed our strategy plan and made changes to how we intend to use some of our budget this academic year, as set out in the Activity in This Academic Year section above.


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Let’s Think
	Let’s Think

	Stars assessment
	Renaissance learning

	Times Table Rockstars
	Maths Circle

	SCARF
	Coram Life Education






9
